In teaching English for engineering students, the emphasis goes to understanding the technical terms within reading scientific texts, writing technical report, and speaking on certain topics relevant to the major specialization. Students of Shipbuilding Institute of Polytechnic Surabaya (SHIPS) are demanded to be able to communicate actively either in oral or written English particularly after graduation when they work in offshore, mining and shipyard industries.
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The Rationale for Using Role Play within Discourse Based Approach
A role playing game is an interactive activity or language games in which the participant or students of a language course assume the roles of some imaginary characters and as a team create a story based on situation and enact the play in front of audience. The objective of role play is to help students practice certain language functions and learn speaking skills.
According to Krish (2001) role play encourages peer learning and sharing of responsibility between teacher and the learners in the learning process. Students are encouraged to involve and participate actively in the learning speaking tasks. These are some features of a good role-play: (1) It is based on a familiar situation and relevant to real world context so students can speak naturally, (2) The group of characters does not exceed 2-3 members and it takes 4-7 minutes, and (3) It fosters students' critical thinking and creativity, and (4) It gives extensive speaking practice to all the participants (Pravan 2008) .
The Key Principles of Incorporating Discourse in Language Teaching
Before integrating and incorporating discourse based approach in speaking classroom, Hymes's SPEAKING grid should be taken into account in understanding the different component of communication. That grid is an abbreviation for Setting scene, Participant, Ends, Act sequence, Key, Instrumentalities, Norm of interaction and interpretation, and Genre. Those eight elements of Speaking grid provides a necessary reminder of the contextual dimensions that determine our language use.
The broader notion of the communicative competence proposed by Hymes (1972) should also be supported by sociolinguistic competence, discourse competence and strategic competence as well. Therefore, students are taught not only linguistic form and expression, but rather on improving and implementing their knowledge on understanding the context why, how and when to communicate by using an appropriate utterances. The main issues of teaching English for specific purposes are quite the same with English as a foreign language in Indonesian context, since the typical classroom environment is dealling with some students who are highly motivated, semi-motivated or unmotivated in speaking English. Teachers of English may experience the same situation in which the students are reluctant to speak. There are of course many factors causing the problem. Students feel that they lack of confidence to speak as the result of not knowing what to say. Some others might state that they are lack of vocabularies especially dealing with technical terms of shipbuilding and maritime studies to say in a conversation or dialogue. Sometimes even motivated students decide to be passive because the activities do not make them enthusiastic.
In spite of getting frustrated to develop students' speaking ability, English teacher should be creative in designing communicative tasks and providing adequate opportunity for students to involve in communicative activities as well as motivating them to practice speaking in a pair or group. Thus, the focus of this study is directed to design and implement speaking tasks using role play to scaffold students' English proficiency.
There are some stages should be taken into account before designing a discourse-based approach syllabus: (i) the segmentation of discourse, (ii) sequencing, (iii) selection and presentation of instances of language use.
a. The segmentation of discourse
The discourse should be selected for its mode (written vs. spoken 6. Repair strategies: risks of communicational problems and cultural misunderstandings, self-repair, cooperative peer repair.
b. Sequencing
Sequencing refers to the way / order of presentation, including top-down approach and bottom-up approach. Cots (1996) defines top-down process as "..moving from the highest units of analysis to the lowest." It is starting with background knowledge and expectations about the purposed contents of the message and the structure of the text (the sender, the intended receiver, the purpose, the genre) and looking for confirmation of these at the lower levels. Meanwhile, bottomup approach ".. begins with the smallest units of language (i.e. sounds, letters) and continues through a series of inclusive levels up to the levels of the text or discourse." The order of these levels (from the lowest to the highest) are defined by Cook (1989) : sounds and letters, grammar and lexis, cohesion, conversational mechanisms, discourse function, discourse structure, discourse type, shared knowledge, and social relationships.
c. Selection and Presentation of language sample
In selecting and presenting the real language sample (discourse), there are five principles to consider (Mc Carthy & Carter), they are:
The contrastive principle. The selected discourse should be able to provide comparation or contrast with different situation/ texts between in the foreign language and in the learner's first language.
2. The continuum principle: The selected discourse should not separate but show continuum role of its participants.
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3.
The inferencing principle: The taken sample should carry a cultural load in order to make sense of it. Thus, inferring meaning strategies should be also taught.
4.
Familiar to unfamiliar principle: the discourse-based tasks should scafffold from simple and familiar into the more complex, elaborated and decontextualized.
5. The critical principle: the language sample could be as a means of creating ideology beyond the language itself, but also to social issues for instance.
The Implementation of Discourse Based Approach in Teaching Speaking
Integrating discourse based approach in teaching speaking can't be separated from introducing learners to some of the features of 'real-life' discourse, such as generic structure, associated grammatical choices, and the role of pronunciation in creating meaning. Students are then exposed to the discourse and authentic spoken text, so they are able to notice and analyze authentic and appropriate usage of language. Discourse based activities enable students to extend and prepare their communicative repertoire and prepare them more effectively for communication in the target language outside the classroom.
Designing Discourse Based Tasks in Speaking
In designing speaking activities or instructional materials for second language or foreign-language teaching, it is also necessary to recognize the very different functions speaking performs in daily communication and the different purposes for which our students need speaking skills (Richards, 2008) .
The following speaking tasks are designed for the freshmen or the first semester students of Shipbuilding Institute of Polytechnic Surabaya in promoting their speaking ability through role play:
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3. recording the students' dialogue and conversationn (to be used as the assessment later)
4. giving comments in the comment sheet Post-Speaking activities 1. leading a voting for the best speakers of the day 2. giving some tips on carrying out cooperative conversation
Discussion
Talking about the IMO safety regulations. The sequence of this task is topdown approach, in which the students are exposed to the complexityof the discourse before analyzing the parts or the elements of the talk. The selection and presentation of the discourse follows the critical principle to create ideology for social issues.
This discourse-based task involves a conference talk by a native English speaker at the normal speed. 100% comprehension of this talk is impossible to my students, but meaning inferencing could be possible. When they know what information they need to find, they will focus on this task instead of listening every single word. For this reason, students are given a worksheet where they will find out some required information about the speech. The list of the questions are chosen carefully as such so that it could cover the overall meaning of the talk.
As this task is a productive one, the preparation stage spend the most of the time. Activity 2 to 3 are aimed at giving input to the students about lecture of IMO safety regulation. Activity 6 to 8 are purposed to dig up the students' own knowledge about the topic, could be from their own experience, observation, or their ideas. This draft writing could be the hardest part for the students as they need to cover some aspects at the same time: the content of their dialogue, the way they communicate, and the audience expectation.
The while-speaking activities provide opportunity for peer-assessment towards the students' talk. This could be a bias but informative activity to do as the scoring scale informs the speakers about their strength and weakness of the dialogue jsh Jurnal Sosial Humaniora, Vol 6 No.1, Juni 2013
and it will be a constructive comment for the future speaking tasks. This whilespeaking activity is also a medium for negotiating meaning to the audience. The speakers can use gestures, mime, facial expressions, visual aids to help them communicating their ideas. The post-speaking activities are designed to appreciate the effort of the students. There are two best speakers: students' choice and teacher's choice.
At a macro level of discourse, students are encouraged to: (1) identify whether text is primarily transactional or interactional, (2) highlight the typical discourse which unfold in spoken interaction, and (3) 
Conclusion
The main goal for every language teachers is to facilitate the learners' into a communicative language users. Using role play in speaking task functioning talk as transaction is expected to help our learners to become efficient and effective participants in real communicative situations and that this involves more than the knowledge and skills necessary to manipulate the structures of a language. Then teachers must inevitably appeal to a theory of language use that attempts to integrate its social, cognitive and linguistic strands. Therefore, integrating discourse into language teaching is a powerful tool to expand the learners' real language input and widen their knowledge about meta-language aspects.
Learners should be taught how to perform role play as a form of talk as transaction. Regarding Richards' review (2008) that talk as transaction is more easily planned since current communicative materials are a rich resource of group activities, information-gap activities, and role plays that can provide a source for practicing how to use talk for sharing and obtaining information, as well as for carrying out real-world transactions. These activities include ranking, values clarification, brainstorming, and simulations.
The implications for teaching speaking and integrating the discourse based approach will be on developing students' awareness of the different discourse features by applying consciousness-raising approach. Thus, students are not only exposed to the 'recipe' type models without comprehending the discourse features at the macro or micro level (Burns and Joyce, 1997) . Then, teachers should recognize issues need to be addressed in planning speaking activities for an English class. The first is to determine what kinds of speaking skills the class will focus on. Is it all three of the genres described in the preceding section, or will some receive greater attention than others? Informal needs analysis is the starting point here. Procedures for determining needs include observation of learners carrying out different kinds of communicative tasks, questionnaires, interviews, and diagnostic testing (e.g., Tsang
and Wong 2002). The second issue is to identifying teaching strategies to "teach" (i.e., provide opportunities for learners to acquire) each kind of talk.
